ARD Committee
Data Driven
Decision Making

Presented by
Dr. Brenda de la Garza
Special Education Coordinator
Region One ESC

* Review the definition and legal mandates of Special Education and
Section 504

* Special Education eligibility requirements
* ARD committee membership requirements

* Understand the steps of the Special Education process
* The evaluation process

* The ARD committee meeting and decision-making process
* Make informed decisions for each individual student at the ARD

* On-going assessment and data collection
* Examine data and make recommendations
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Purpose: Review special education services and supports to ensure ARD
recommendations are individualized and appropriate to meet student
specific area(s) of need which are supported by evidence and multiple
sources of relevant data (FIE, interviews, observations, benchmark, daily

L]
progress, etc.) to access and progress in the General Curriculum

= Address and clarify the intent of the ARD

= Determine and make appropriate recommendations of
services for students with disabilities to meet their
individual needs based on Full and Individual
Evaluation (FIE) with a focus on cognitive skills

= To become equipped to lead ARD meetings tailored to
meet each student’s individual needs to ensure their
success

Equitable Supports

Instruction

——

10
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Special Education...Why are we here?

* EHA 1975 Access to Schools

* IDEA 1990 Access to Classrooms

* IDEA 1997 Access to General Education Curriculum
* IDEA 2004 Access to Instructional Materials

e ESSA 2015 Access to Universal Design for Learning

11

What is IDEA?

The Individuals with Disabilities Education Act
(IDEA) is a federal law that has been in effect
since 1975. IDEA requires public schools to
provide a free and appropriate public education
(FAPE) to eligible students ages 3-21 with
disabilities. IDEA also provides legal protections
for these students and their parents.

17
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What is Special Education?

Special education means instruction that is specially designed to
meet the unique needs of a student with a disability. It includes
any related services needed for the student to benefit from his or
her special education services.

Special education is not a place, but a set of services and supports
that can be provided in many ways and in many different settings.
What special education looks like for an individual student is
outlined in his or her IEP. The IEP is developed by a team referred
to in Texas as the admission, review, and dismissal (ARD)
committee. The parent is a member of the ARD committee.

18

18
In Texas...
To receive Special Education services the student must:
IBe3t021yeam(ﬂd| IHaveaneducannaIneedsuchasI
— A 4 * Academic
Be 'ellgl!o'le. for 1 of the 13 « Behavioral
dlsabllltles.prewously . Social
mentioned
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In Texas...
A student may be eligible for one or more of 13 different disabilities

* AUTISM

* DEAF-BLINDNESS

* DEAF OR HARD OF HEARING

* EMOTIONAL DISTURBANCE

* INTELLECTUAL DISABILITY

* MULTIPLE DISABILITIES

* NONCATEGORICAL EARLY CHILDHOOD
* ORTHOPEDIC IMPAIRMENT

* OTHER HEALTH IMPAIRMENT

* SPECIFIC LEARNING DISABILITY

* SPEECH OR LANGUAGE IMPAIRMENT
* TRAUMATIC BRAIN INJURY

* VISUAL IMPAIRMENT e

1/19/2021
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Evaluation Process
Request for Evaluation (Referral)*
Examine Data & :
Notice of Rights Make ARD 'EE Planning
Recommendations CEmifEREmEe
Parent Consent
Review of Existing Evaluation Data (REED)
4 On-going
Assessment & Data ARD/ IEP Meeting
Initials and 3 Year Reevaluations Collection
22



Evaluation Process

f\
|
|

Request for Evaluation (Referral)*

Evaluation Process

Parent Consent

Review of Existing Evaluation Data
(REED)

‘ Notice of Rights

Initials and 3 Year Reevaluations

Add a footer
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Child Find

s ldentify and locate

Must

Annually: Notify persons &

parents/guardians

[34 CFR104.32]

25
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Parent submits

request for FIE

Evaluation Timeline

The school district
or charter schools

obtains consent
within 15 school
days

Evaluation is
completed within
45 school days-
see next slide for
exceptions

An ARD
committee
meeting is held
within 30 calendar
days of the
completed FIIE

When the local school district or charter school agrees to conduct a special education
evaluation:

If the ARD
committee
determines that
the child with a
disability is eligible
for special
education services
then services
begin with
parental consent

1/19/2021
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Timelines exceptions

* If a studentis absent more than three (3) days after the consent for evaluation is
signed, the school district may extend the 45 school day timeline by the number of
absences.

* If a parent provides the school with written consent for the evaluation less than 45
schools days, but at least 35 school days before the last instructional day of the
school year, the evaluation must be completed and the report provided to the
parent by June 30th of that school year. Then, not later than the 15th school day of
the following school year, the ARD meeting must be held.

* The school district must schedule and hold the ARD meeting “as expeditiously as
possible” during the summer if the initial evaluation report says the student is in
need of ESY services.

27



REED/Evaluation
Process

/ * Gather and review data
* Assess student using normed referenced

formal evaluation)
o= & * Use data to make determination

/
AR

recommendations

. O assessments (need consent to conduct
28

How is eligibility determined?

» Student must be have disability need special education and
related services due to his disability

Does the child have a diaghosed disability?

Does the diagnosed disability adversely affect the child’s
educational performance?

Does the child require "specially designed instruction" to
receive FAPE?

1/19/2021
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When the student is referred for a Special Education evaluation: Upon completion
of the Full Individual Initial Evaluation (FIIE) the admission, review, and dismissal
(ARD) committee must determine whether:

The child has a disability; and by reason of the disability, the

AT child needs special education
DEAF-BLINDNESS and related services.

DEAF OR HARD OF HEARING

EMOTIONAL DISTURBANCE

INTELLECTUAL DISABILITY

MULTIPLE DISABILITIES
NONCATEGORICAL EARLY CHILDHOOD
ORTHOPEDIC IMPAIRMENT

OTHER HEALTH IMPAIRMENT
SPECIFIC LEARNING DISABILITY
SPEECH OR LANGUAGE IMPAIRMENT
TRAUMATIC BRAIN INJURY

VISUAL IMPAIRMENT

30

Eligibility

If it is determined, through an appropriate evaluation
that the child has one of the disabilities but only needs
a related service and not special education, the child is

not a child with a disability under the Individuals with

Disabilities Education Act.

CFR 300.8(a)(2

o In this case the student may be eligible under Section 504 pending a 504 evaluation

31



1/19/2021

.

i ‘
The ARD/IEP Meeting

llV/

32

What skills are needed to l successfully execute an ARD?

Communication

Listening
2 ; Understanding of end
goal
Knowledge of student

'.,

33
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What is the purpose of the ARD?

Allows for the development of an educational
plan to better serve and meet the individual
needs of your students to ensure their success

34

Top 5 words to know

Free Appropriate @ Public Education
WD\Sab”itieS@
Least Restrictive
Environment

%

Admission, Review,
Dismissal

Indl Vid‘/e

N
y %
.
3
g
Individualized Education Plan @ e
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@ Top 5 words defined

Each state is required to make
available to all eligible students with a
disability

Special
Education
Law

Children with disabilities are to be
educated with children who do not
have a disability to the maximum
extent possible

Responsible for making the
educational decisions for a
student

Individualized, child’s educational
plan, written by parents and school
staff, list services and more

36

A strong leader sets the
tone for the meeting,
establishes and enforces
“ground rules” for a
productive discussion,

) I makes sure all voices

J are heard, all issues
addressed, and
decisions are made in
an orderly fashion.

v/

3 Important Points to Remember

Ensure all mandatory content is
included in the IEP

All required participants are
included in decision making

All notices and timelines are
conducted according to
procedure

37
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The ARD committee is the:

* Group that determines whether the child is a child with a disability and
the educational needs of the child;

* Team defined in federal law that develops the IEP; and
* Group that determines the educational placement of the child.

Texas Administrative Code § 89.1050.

The Advocate
" A
Welcome to the ' : ’)
Party! ) a

1/19/2021
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An ARD Committee is a verb not a noun.

Process:

* Have an agenda.
* Follow it.

* Establish ground rules.
* Enforce them.

e Guide the team.

40

VIRTUAL STRETCH BREAK

- —

( 00:05:00 |
=N

41

1/19/2021

14



1/19/2021

ARD Committee
Membership

42

ARD committees must include the following:

(A) the parents of the student or adult student;

(B) not less than one regular education teacher
of the student (if the student is, or may be,
participating in the regular education environment);
***]f an ARD committee is required to include a regular
education teacher, the regular education teacher included

must, to the extent practicable, be a teacher who is
responsible for implementing a portion of the child’s IEP

(C) not less than one special education teacher
of the student, or where appropriate, not less than
one special education provider of the student;

43
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What Should a General Ed. Teacher Bring to an ARD Meeting?

[V Relevant information from other general ed. teachers
8 Progress reports in the gen. ed. Program

8 Behavior, grades, and attendance

8 Samples of accommodations or modifications

B Student work samples

B Student’s educational levels in the gen. ed. setting

44

What Should a Special Ed. Teacher Bring to an ARD Meeting?

E]/ Relevant information from other Sp. Ed. teachers
8 Up-dated progress on objectives

8 Competencies (strengths/weaknesses)

@ Draft of a BIP if appropriate

B Last progress report

8 Student’s educational levels

|\/| Work samples, STAAR or alternative assessment scores, current grades,
attendance, informal assessment results, and other information necessary.

45
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ARDC Membership

* (D) arepresentative of the school district who:

(i) is qualified to provide, or supervise the provision of, specially
designed instruction to meet the unique needs of students with
disabilities;

(i) is knowledgeable about the general education curriculum; and

(iii) is knowledgeable about the availability of resources of the
school district;

1/19/2021
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Types of ARD/IEP Committee Meetings
Administrative Options for Chairing ARDS
Types of ARDs — - — =
Principal Assistant Principal Other Qualified Personnel **

Initial Placement* X X

DNQ X X X

Dismissal X X X

Annual Review X X X

Reevaluation X X X

Graduation X X X

Temporary X X X

Transfer X X X

Failure* X X X

*These critical ARDs may be difficult or involve sensitive issues

** The following IDEA requirements must be met when assigning a staff person to chair ARD/IEP meetings
The person must be: (1) Qualified to provide, or supervise the provision of, specially designed instruction to
meet the unique needs of children with disabilities (2) Knowledgeable about the general curriculum (3)
Knowledgeable about the availability of resources (financial).

47
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Leader’s QuickTip:
Preparationfor ARD/IEP Megting

' Source: Klor, G. (2017). Leading successful IEP teams: A guide to managing the people and the process; LRP Publications.
e Step 1: Conduct a file review
e Step 2: Observe Student
e Step 3: Consult with Staff
¢ Step 4: Review IDEA Requirements

* Step 5: Identify Potential Issues
* Step 6: Create an Agenda

48
Add a footer
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ARDC Membership

* An individual who can interpret the instructional implications of
evaluation results, who may be the regular education teacher, special
education teacher or provider, LEA representative, or a discretionary
member on the ARD committee

* At the discretion of the parent or the LEA, other individuals who have
knowledge or special expertise regarding the child, including related
services personnel as appropriate (discretionary members);

* The child with a disability, whenever appropriate, including:

* When a purpose of the meeting will be the consideration of the postsecondary
goals for the child and the TRANSITION SERVICES needed to assist the child in
reaching those goals; and/or

* When the child is an ADULT STUDENT to whom parental rights have transferred;

49
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*ARDC Membership - Additional Required Members when Appropriate

* A representative from career and technical education (CTE), preferably the
teacher, when considering initial or continued placement of the child in CTE

* A professional staff member who is on the language proficiency assessment
committee who may be the regular education teacher or the special
education teacher on the ARD committee, if the child is identified as an
English language learner

* In the case of the child with a suspected or documented visual impairment, a
teacher who is certified in the education of children with visual impairments

* In the case of the child with suspected or documented deaf-blindness, a
teacher who is certified in the education of children with visual impairments
and a teacher who is certified in the education of children with auditory
impairments

50

*ARDC Membership - Additional Required Members when Appropriate

* In the case of an ARD committee meeting convened to discuss the expulsion and
discretionary placement in the Juvenile Justice Alternative Education Program (JJAEP)
of a child with a disability in a county with a JJAEP, for an offense for which a school
district may expel a child and discretionarily place the child in JJAEP, a local school
district must invite the administrator of the JJAEP or the administrator's designee,
including:

* The school district must provide written notice of the meeting at least five school days before the
meeting or a shorter timeframe agreed to by the child's parents;
* A copy of the child's current IEP must be provided to the JJAEP representative with the notice;

* If the JJAEP representative is unable to attend the ARD committee meeting, the representative
must be given the opportunity to participate in the meeting through alternative means, including
conference telephone calls; and

* The JJAEP representative may participate in the meeting to the extent that the meeting relates to
the child's placement in the JJAEP and implementation of the child's current IEP in the JJAEP.

51
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Data Drives Decisions

52
Data Driven Decisions
At Every ARD Ask
U What are the student’s needs (PLAAFP)?
U How will we address those needs (Services & Supports, Accommodations)?
O How will we know our services were appropriate? (Goal)
53
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The ARD

data

committee
reviews the
students
evaluation

Data Driven Decision Making

Placement

http://www.texasprojectfirst.org/node/8

56

Person’s level of
acquired
knowledge

Ability to think
about and
generate,

perceive, analyze,
and.with.visual

I—>

Ability to fluently

and automatically

perform cognitive
tasks

Gv

uditory Processing

Ga

Ability to take and store
variety of info then
retrieve it later quickly

Ability to
apprehend info
then use it within
a few seconds

—— | Used for relatively

new tasks,
problem solving

Ability to perceive,
analyze, and
synthesize
patterns among

57
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Crystallized Intelligence (Gc)

S
"Yes! That's right! The answer is ‘Wisconsin!” Another 50
points for God, and ... uh-oh, looks like Norman, our
current champion, hasn't even scored yet.”

® The breadth and depth of
knowledge of a culture

¢ The ability to
communicate one’s
knowledge (especially
verbally)

¢ The ability to reason using
previously learned
knowledge or procedures

58

Short-term Memory (Gsm)

o Pang’ .- Now
winere was T

e Ability to apprehend
and hold information in
immediate awareness
and then use it within a
few seconds

e 7 chunks of information
(+or-2)

e Working Memory

59
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Fluid Intelligence(Gf)

“Notice all the co
iab equipment, Norm. .

s, i gs, a
.. Yes, curiosity killed these cats.”

nd

¢ Novel reasoning and
problem solving that
depend minimally on
learning and
acculturation

e Ability to reason, form
concepts, and solve
problems that often
include novel
information or
procedures

60
Long-term Retrieval (Glr)
. e Ability to store
séﬁigﬁﬁi ) HﬁOﬂnaﬁonandﬂuenﬂy
Do B retrieve it later
e Associative storage &
retrieval
* Not to be confused with
acquired stores of
knowledge (Gc and Ga)
61
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Auditory Processing (Ga)

T — ot Dumt ey T e

"No. | said release the hounds ... the hounds!

¢ Ability to analyze,
synthesize, &
discriminate auditory
stimuli

¢ Ability to perceive and
discriminate speech
sounds that may be
presented under
distorted conditions

62

Processing Speed (Gs)

§ DAMNED
if youdon' 4

e Ability to perform
automatic cognitive
tasks, particularly when
measured under
pressure to maintain
focused attention

o Attentive speediness

e Usually measured by
tasks that require rapid
cognitive processing
but little thinking

63
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Visual Processing (Gv)

e Ability to perceive,
analyze, synthesize
and think with visual
patterns

e Ability to store and
recall visual
representations

e Fluent thinking with
stimuli that are visual
in the “mind’s eye”

“You idiots!... We'll never get that thing down the hole!™

64

Cognitive Abilities Weight of Cognitive Abilities

Pie Chart

* The pie chart presented here
is a visual representation of
the cognitive abilities as you
can see by this chart Gf and
Gc take up most of the pie
chart. The chart helps us
understand learning
capabilities when we see
standard scores that fall
within the average range in
the various cognitive abilities.
Do we have %’s of the abilities
in tact or do we have 50% of
the abilities intact?

= Gc24%
= Gf19%
=GIr16
Gsm 16%
nGv12%
=Ga10%

G5 9%

65
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The Bell Curve

(W

BELOW
Normative
Average
Normative Range
Weakness 854115
<85

Normative
Strength

66
Different Cognitive Profiles Suggest Different Interventions
119 AMNMY
o f  —
e 7 il —
/
N o/ \ /
\/isu‘;l Crystaﬁized Audizt.on/ Processsing Fluid Shorts—mTerm Long —;erm
Processing Intelligence Processing Speed Reasoning Memory Retrieval
I —— |
Area of Strength Area of Concern
Crystallized Intelligence — Learns new Auditory Processing — Difficulty with early
vocabulary, answers factual questions, literacy such as acquiring phonics,
comprehends oral/written language sequencing sounds, and listening
Further Investigation — What syllable
patterns does the student know?
Mascolo and Flanagan (2008)
67
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FIE Information to IEP Development

S—
Cognitive Relationship to Area(s) of TEKS Strand(s) Possible Accommodations
Ability Factor Academic Concerns
Crystallized A strong and consistent | O ] O Reading Y « Mnemonics
Intelligence is the rel;ﬁonsmp te reading, O Reading Comp O Reading /Comprehension ® Pre—teach key vocabulary
m:‘:‘g* and Sﬂ";‘:ﬁ :ﬁ“‘l‘“ﬁ‘- ;"“v’gigu?:m O Written Expression O Writing « Graphic Organizer {ie. Frayer Model)
i “a‘ls*d ansewmeﬁﬂggfacmal Y. | O Oral Expression O Oral and Written Conventions o Addition Chart
knowledge that come questions, and O Listening Comp O Listening and Speaking *  Multiplication Chart
from prior leaming and [l comprehending O Math Caleulations O Number, Operations, and « Calculator
past experiences oralfwritten language all | O Math Problem Solving Quaniitative Reasoning * Cloze
of which are highly O Pattems, Relati and . F Seating during whole group instruction to
O Area of Strength predictive of academic . Alirbrar m:"s’”g i monitor comprehension
O Area of Concem SHEDESS: Geemety and Spatial Reasoning | gpejling Assistance
O Measurement < Frequently Misspelied Wordlist
O Probability and Statistics @ Electronic Dictionary
O Underlying Process and .
Mathematical Tools -
O Scientific Investigation and N
Reasoning i
O Social Studies Skills
E——
Fluid is WA signi ip | O Reading Comp O Reading/Comprehension * Graphic Organizer
the type of thinking an to higher level skills in O Written Expression O Writing + \Word Processor
miwd;la‘ Iney s reﬁ'{'n‘f'sl- “;‘m‘"‘l- af;f O Math Calculations O Ressarch * Manipulatives
en face a math, such as problem - Operati « Addition Chart
relatively new task that [l solving, drawing e B ';‘«u'"b'-:r' . jand ‘ i Chart
cannot be performed inferences, mental i
amomauna;:ry'a flexibility, t;anslemng s B, Retationahips, and * Calculator
problem solving type of [l and generalizing, and Muchrtitng ¢ Cloze
intelligence. thinking conceptually. O Geometry and Spatial Reasoning | o Think Alouds
I Messlifoment + Preferential Seating during whole group instruction to
O Probabiiity and Statistics moniter comprehension
O Area of Strength
ot O Underlying Process and = Spelling Assistance
O Area of Concem Mathematical Tools o Frequently Misspelled Wordlist
O Scientific Investigation and o Electronic Dictionary
sasoning ® Peer Assistance
O Social Studies Skills &
.

I Service Center, Division of Instructional Support, adapted from Cattel—Horn_Carroll (CHC) theory of cognitive abilities mods]

Page 1of4
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Weight of Cognitive Abilities

The Bell Curve

o2
action
a1
Gom 16%
"cvam

aGa0%

YNo ative \ |
Average
I Range

Normative " Normative
Weakness 851115 Stiengih
<85 >115

0l

69
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Amy

* Gv90
* Gc 119
* Gadl
* Gs 100
* Gf99
* Gsm 98
* GIr 103

Weight of Cognitive Abilities

= Gc24%
=GF15%
nGir16
= Gsm 16%
mGv12%
=Ga10%
nGs0%

70

NOTE TAKER

71
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Weight of Cognitive Abilities

uGc24%
Gf19%
uGIr16
Gsm 16%
" Gy12%
= Ga10%

" GE9%

74

Weight of Cognitive Abilities

uGc24%
Gf19%
uGIr16
Gsm 16%
" Gy12%
= Ga10%

" GE9%

75
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Let’s
Practice

Scenario 1
 Joe is student in 9t grade

* He struggles with Reading.
According to the data
collected he is reading at
about the 6t grade level.

Joe has ADHD

Based on the FIIE Joe’s Gs
scores are as follows:

Gs-75
[CERwAS
Gsm- 82
Glr- 95
Ge-97
Gf- 105
Gv- 98

Let’s
Practice

Scenario 2

* Annais student in 4t grade

* She struggles with reading
and math. According to the
data collected she is reading
at about the 1%t grade level.
She reads CVC word and
some sight words. If
passages or stories are read
to her she is able to answer
questions about the story.

Based on the FIIE Anna’s Gs
scores are as follows:

Gs-75
[CERAS
Gsm- 82
Glr- 82
Ge- 83
Gf-92
Gv- 98

29



DOES NOT
NEED SDI

NEEDS SDI

Four Quadrant Analysis

No Disability Has a Disability

GENERAL ED 4

SPECIAL

GLOBAL DELAY EDUCATION
IDEA ELIGIBLE

SDI — Specially Designed Instruction

1/19/2021
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Evaluate and identify individual student needs
N
Identify goals
For each goal, identify services and supports

Determine placement to address each goal

h 4

Can the student be successful with special education and . Placement:
related services delivered in this setting, with accommodations Yes General Education

or modifications as needed?

o

Moving along the continuum of alternative placements, consider...

N

Can the student be successful with special education and ) Placement:
related services delivered in this setting, with accommodations Yes Special Education
or modifications as needed? -

Classroom

No

Continue through the continuum of alternative placements, one at a time, repeating the question until
a “yes” answer is obtained.

Adapted from Kansas Special Education Process Handbook [p. 124), Kansas State Department of Education, 2018

https://iris.peabody.vanderbilt.edu/wp-content/uploads/pdf info briefs/IRIS Least Restrictive Environment InfoBrief 092519.pdf

Classroom

78
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What happens when the students is eligible for special education services?

= or students eligible for special education services

e The ARD committee

e develops an IEP

e determines the type, frequency, location and duration of
service(s) that the student will receive

What comes to mind when you hear...
Individualized Education Plan
What does this stand for? ®

1/19/2021
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How To Go From FIE To PLAAFP

SAMPLE PLAA
Based on item analysis of
teacher-made and district benchmark
test of grade level material, State
Assessment (TAKS), GORT—4
(C i

n Subtest) and

WIAT—2 (Reading Comprehension
Subtest) when utilizing a graphic
organizer combined with “think aloud”
and a yellow overlay, Daniel is able to
correctly answer more than 70% of
factual comprehension questions.
However, his accuracy with inferential
questions based on text evidence is
40%. Daniel's metacognitive reading
skills limit his ability to comprehend
written text as needed to progress in
the enrolled grade level ELAR

SAMPLE PLFP
Based on teacher information, office
referals, and PEIMS information, Daniel
follows academically based written
ions by 8outof 10

classtoom assignments and request help
from the teacher by raising his hand when
questions arise about assignments. He
has few friends and responds to teasing
especially between classes and lunch
break, by loud name calling, yelling, and
making somewnhat bizarre movements
intended to be threatening, but conversely
elicits more teasing. As a result, Daniel
has seven referals over a six weeks
period fo the office for these behaviors
and sent to ISS for 10 days. Daniel's
behavior regarding teasing is impacting
his progress and access to the general
curriculum as a result of Daniel being in
the office and ISS due to referrals.

©2012, Region One Education Service Center, Division of Instructional Support, adapted from Region 19 Education Service Center Fie to plaafp worksheet

GUIDING QUESTIONS ANSWERS
1. What are the sources of 1. ltem analysis of
information upon which the Teacher-made test, District
ACADEMIC > STRENGTH statements are based Benchmark, State
FuLL & | 1. Math Galculation including student’s strengths Assessment (TAKS),
INDVIDUAL |l 2. Math Reasoning and what the student is GORT—4 (C 1sion
EVALUATION 3. Oral Expression currently able to do and under Subtest), WIAT—2 (Reading
4. Reading Comp what conditions can the Comprehension Subtest),
5. Basic Reading Skill student do it best? Graphic arganizer, Think
6. Written Expression 2. What are the resulting priority Aloud, yellow overlay, 70%
7. Listening Comprehension || % educational needs to be factual comprehension
8. Reading Fluency Skills == ing the annual goals questions
including baseline data. 2. 40% inferential questions
H b 3. What are the resulting priority based on text evidence
| Roferencs | What are the effects of the 3. Metacognitive reading skills
: : disability related to the limit ability to comprehend
' involvement and progress in written text (ELAR)
L the general ? general curriculum
GUIDING QUESTIONS ANSWERS
TR 1. What are the sources of 1. Teacher information, office
: et : information upen which the referrals, PEIMS information,
T - statements are based T\gf‘m acAleinicaly hoskd
STRENGTH including student’s strengths.
FUNCTIONAL out of 10 classoom
Parent and what the studentis assignments, request help from
Information 1. Self—Help y currently able to do and under teach by raising hand when
et 2. Communication what conditions can the questions arise about >
i 4 3. Organizational Skills student do it best? assignment
1 ! Gl v . 2. What are the resulting priority 2. Few friends, responds to teacher
= a. Selfi—Regulation WEAKNESS / educational needs to be especially between classes and
b. Transition | addressing the annual goals ;:{;}E:gb::: r%:gur\; Dafe cawg.
including baseline data. .
e mavements intended to be
3. What are the resulting priority threatening, but conversely elicits
What are the effects of the more teasing, 7 referrals over 6
disability related to the weeks
involvement and pragress in 3. Behavior result in office referrals
the general curriculum? and ISS

82

Placement

Supplementary

ARD
committee
reviews
student’s
PLAAFPs

http://www.texasprojectfirst.org/node/8

Data Driven Decision Making

83
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Developing a great IEP is contingent on...

Knowing your students

84
PLAAFP Basis
| | | 12 Months Where a student
can reasonably be
expected to be
AS
Present level of We€
academic
achievement and
functional
performance
Without the PLAAFP, the IEP does not have any data showing a student’s
present performance, and thus, cannot appropriate determine where
the student’s needs currently exist.
85
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Present Levels Statements

* A summary statement which describes the student’s
current achievement in the areas of need as determined by
an evaluation.

* The PLAA & PLFP should contain current, relevant
information.
* Provide the basis for:
* |EP goals/objectives
* Measuring progress
* Constructing exemplary programs

“It is important that the statement of a child’s present levels
of educational performance be based on current, relevant

information about the child, that is obtained from a variety of

sources, including...” §300.320 (a)(1)(i)

86
Data Driven Decision Making
ARD Placement
committee Supplementary
i et

develops

student’s

goals and

objectives

http://www.texasprojectfirst.org/node/8
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What is an IEP?

Navigate
Life :
Texas IS

Special Education 101: IEP

88

88

Specially Designed Instruction

1. Determine the disability’s impact.

2. Determine what adaptations are needed
for the student to access and make
progress in the enrolled grade-level
curriculum.

1. Content
2. Methodology
3. Delivery of instruction

89
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What are curriculum adaptations?

Accommodations Madifications I

You accommodate the “how” of learning.
Accommodations are practices and

You modify the “what” of learning.
Modification are changing, lowering or

procedures that provide equitable access to | reducing learning or assessment Only for
For students grade-level curriculum during instruction expectations. students
receiving Special and assessment for all students. Modifications may result in implications that receiving
BT Accommodations are intended to reduce or f|could adversely affect a students Special
Section 504 .. , . ) .
services even eliminate the effects of a student’s throughout that individual’s educational Education
disability or limitation. career. services
Accommodations do not reduce learning
expectations.
You can accommodate only two things: You can modify only two things:
1. Learning Environments 1. Curriculum Content and Learning
2. Input Strategies (how you present Expectations.
information to a student) and Output 2. Student Behavior.
Strategies (how you get information
from a student).
Adapted from the work of the Bueno Center, University of Colorado, Boulder, Colorado, Texas Assessment Program, and from IDEA 2004. °
90

The purpose of an
accommodation is to change
how students access

learning and the physical
school environment.

Accommodations

Accommodations should
“level the playing field” as
opposed to giving any
advantage and should never
change what a student
learns, which would be a

modification.

Accommodations must be
created based on the impact
of the impairment on each
individual student’s ability
to access the aid, benefits
and services of the general
education environment.

Accommodations should
address all impacted areas
of the student’s school
environment such as:
classroom, testing, state and
district assessments and
behavior.

91
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What happens if the accommodations and/or
modifications are not followed?

May have to go to ARD and explain to parents why they have not been followed

Could result in a “HARD ARD”

Could result in a Due Process Hearing due to denial of FAPE.

Trouble with the LAW

92

IEP Goals

The decision to include a goal in a student’s IEP should be
made only after examining the student’s PLAAFP. A goal should
be based on a critical area of need that is keeping the student
from accessing and/or progressing in the general curriculum.
The goal should also be something the student can reasonably
be expected to attain within one year. The PLAAFP should
provide information on where the student is currently
performing in both academic and functional skills. This
information allows the ARD committee to determine both a
critical area of need and what the student can reasonably be
expected to achieve within one year.

93
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Relationship Between the PLAA/PLFP and the Annual Goals

The PLAA/PLFP and annual goals must have a direct
relationship. Each area of need identified in the
PLAA/PLFP must be addressed somewhere in the IEP.
Most will be addressed by annual goals, but they may be
addressed in other ways.

94
Agenda
The ARD Placement
committee Supplementary
Aides & Services

create goals
and objective
based on the
students
present levels
of performance

http://www.texasprojectfirst.org/node/8
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Specially Designed Instruction- SDI

F I E Know your students backgroun

PLAAFP  oeccrivers
Goals

Challenging a

What does this
mean?

98

Standards Driven Education and the IEP

QSpecial education is an array of services and supports that
provide student access to the general education curriculum

UThe IEP is a tool that specifies how to implement the general
education curriculum with an individual student

UThe IEP is determined by the assessment information that
indicates where the student is functioning within the general

education curriculum
Moll (2003); Nolet and McLaughlin (2005); Tileston, 2004 e

99
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Standards Driven Education and the IEP

U The IEP contains goals for instruction, accommodations, services, and support
required to help the student access and progress in the general education curriculum

U The IEP addresses how special education will supplement the general education
curriculum by providing instruction in specific curricular areas or skill areas not
addressed in the general education curriculum

U The IEP is not the intended curriculum for a student with disabilities; rather, the /EP is a
plan for making the intended curriculum immediate and specific for a student.

Moll (2003); Nolet and McLaughlin (2005); Tileston, 2004 @

100

Specially Designed Instruction- SDI

1. Determine the disability’s impact.

2. Determine what adaptations are needed
for the student to access and make
progress in the enrolled grade-level
curriculum.

1. Content
2. Methodology
3. Delivery of instruction

101

40



Once the ARD Agenda
committee has
developed goals and
objectives, if
applicable, they will
discuss the
supplementary aids
and services as well as
the placement of the
student

Placement

http://www.texasprojectfirst.org/node/8

102
Least Restrictive Environment Continuum
Least Restrictive % Most Restrictive
General Special Soecial Hospital,
Education Education Sshool Residential
Classroom Classroom Facility
https://iris.peabody.vanderbilt.edu/wp-content/uploads/pdf info briefs/IRIS Least Restrictive Environment InfoBrief 092519.pdf
104
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Continuum of Services
40
S ) 41, 42

) 43 44
SPECIAL DAY SCHOOL
(OUTSiDEOFSCHDOLENVIRONMENT)
RESIDENTIAL TREATMENT FACILITY — 8 1 8 9
e ()
( ]| % 9 7

| =01 @

Instructional Arrangement Codes

105

Curriculum Continuum

Standard TEKS
Curriculum

uoljeanp3 |eJsusn

Monitor

Standard TEKS Modified Standard Prerequisite

Curriculum with TEKS Curriculum Skills to the
Accommodations TEKS

Self Contained
STAAR-AIt2*

Resource

Co-Teach W/Goals

S
o™
QF

Special Education and Related Services
Expanded Knowledge and Skills

mmodations

#¥p1=d from £5C 13 Access 1o Gensral

Maodifications Alt. Achievement
Standards

J
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Data Driven Decision Making

State Assessment Decision

Placement

4k i v :

http://www.texasprojectfirst.org/node/8

108

The ARD committee reviews the student's PLAAFP and instructional

goals and determines how the student accesses the grade-
level/course curriculum (TEKS).

With or without Through
accommodations prerequisite skills

STAAR STAAR Alternate 2

110
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The First Consideration = the General Assessment

» To determine whether the general assessment is the most
appropriate,

P ARD committees must review the student’s present
level of academic achievement and functional
performance (PLAAFP).

» Provides a clear understanding of student’s performance in the

grade-level/course TEKS, including strengths, current areas of
need, and accommodations, modifications, or supports used.

111

The First Consideration = the General Assessment

P ARD committees must review the
student’s instructional plan.

» This is the basis for making appropriate assessment decisions.

» Provides a clear understanding of how student will access the
grade-level/course curriculum, including accommodations,
modifications, or supports needed.

112
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The First Consideration = the General Assessment

» ARD committees must understand

» What statewide assessments are required and available (STAAR,
STAAR Spanish, STAAR Alternate 2)

» Assessed TEKS
» Design and format of each statewide assessment
» Accommodation policies

» Implications of taking a particular statewide assessment

113

P If STAAR, with or without accommodations, is
appropriate for a student, the ARD committee
must document this decision and the testing
accommodations the student will receive.

» Documented testing accommodations must be
consistent with state accommodation policies
posted on Accommodations Resources web
page.

» For accommodations that require TEA approval
through submission of an Accommodation
Request Form, document “pending TEA
approval.”

114
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State Assessment Accommodations

If the student has one or more | RTI, Student n i Section 504 Cc Review, and
of the following committees, | Team, or other related | Assessment Committee Dismissal (ARD)

he/she may qualify for: support (LPAC) Committee

Basic Transcribing X

x

Braille X

Calculation Aids

Content and Language x
Supports
Extra Time

Individualized Structured

Large Print

Manipulating Test Materials

Mathematics Manipulatives

X | X|[X|[X|X|X

Oral/Signed Administration

XX XX ([X|X|X|X|X|X|X
XX XX |[X|X|X|X|X|X

Spelling Assistance

Supplemental Aids X

x
x

* Routinely does not mean the student uses the support every day, it means the student has used the support often enough during class and testing that he or
she is able to use it independently. In addition, the support has been proven to be effective in meeting the student’s needs.

https://tea.texas.gov/sites/default/files/2020-2021%20Parent%20Resource%20Chart.pdf

115

In Conclusion. ...

* Special Education Service Providers must align
their goals to standards as dictated by IDEA and
ESSA

* Qur primary goal, as service providers, is to
support the student’s progress in the general
education curriculum, whether the student has
access to it as designed, accommodated,
modified or access to alternate achievement
standards.

1/19/2021
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Intellectual Property Statement

All materials, content, and forms contained in this
training/presentation are the intellectual property of the Region One
Education Service Center and are intended for use by session
participants at the classroom, campus, or district level only. Materials
are to be used “as is” without modification.

Materials may not be used for personal benefit or financial gain or for
use outside of the school system.
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%ﬂ% Contact
J OZ( g Dr. Brenda I. De La Garza
=M o s oo
Special Education Coordinator
956-984-6202
bdelagarza@escl.net
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Laredo Extension Office

Diana Saenz
Special Education

956-984-6129
dsaenz@escl.net

Dr. Terri McGinnis
Special Education
Specialist-Autism

Angie Hinojosa
Special Education Specialist
956-795-0000

Specialist-PGC/MEMN

ahinojosa@escl.net

956-984-6228
tmcginnis@escl.net

Vanesa Villagran

8}\(6555

0 Mr. Todd Larson, Director

Special Education /@) EE®& 0, 956-984-6203
Specialist-AT (0} % tlarson@escl.net

956-984-6157
wvillagran@escl.net

Dr. Carolina Campos, TEA-ESC Liaison

956-984-6205

Claudia Garcia
Special Education
Specialist-Behavior
956-984-6244
cgarcia@escl.net

Juanita Lovejoy
Special Education
Specialist-EC/Child Find
956-984-6215
jlovejoy@escl.net

ccampos@escl.net

Dr. Jannette Reyes
Special Education
Specialist-Rtl/MTSS
956-984-6175
jreyes@escl.net

Noelia Perez

Special Education
Specialist-Transition/DHH
956-984-6164
noperez@escl.net

Nora Garza
Direct Student
Specialist—O&M

Martha Bustos

Direct Student
Specialist-VI

bdelagarza@escl.net

| P, | 956-984-6165 956-984-6165
= ngarza@escl.net  mbustos@escl.net

ot
ER A

L

/o ° Twinkle Morgan
Q Special Education
() Specialist-VI

956-984-6165
tmorgan@escl.net

Dr. Brenda de la Garza, Coordinator

956-984-6202 Graciela Avalos

Special Education
Specialist-Low Incidence
956-984-6253

0 gavalos@escl.net

Elizabeth Alvarez
Special Education
Specialist-Parental Involvement/EC
956-984-6176
ealﬁr&@es’l.net
Rosario Nava
Special Education
) Specialist-Evaluation/MEMN
956-984-6264
rnava@escl.net
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